This article explores how secondary school pupils in England are integrated into the First World War centenary practices of remembrance with a particular focus on education. It discusses which narratives of the war are included in and excluded from secondary-level classroom history teaching and raises important concerns relating to the "memory messages" that are being communicated via history teaching of the First World War and the consequences of such narratives regarding the replication of power relations, a continued inability to deal with Britain's colonial legacy, and an uncritical normalizing of the military in the minds of young people.
INTRODUCTION
Reflecting on the 80th anniversary of the Armistice that ended the First World War (1998), Dan Todman predicted that even though that war was passing out of the memory of living Britons, it was unlikely to be "shelved" as merely an event in history, devoid of any emotional interest or connection for the majority of the population. Interest would be renewed around the centenary. 1 He was right. As early as January 2013, Hew Strachan noted the "clouds of the media blizzard are forming." Nineteen months later, at the time of the 100th anniversary of Britain's entry into the First World War on August 4, 2014, it had become an inescapable fog.
Even though it is receding further into the past with few people left to "remember" it directly, the First World War-like the Second-has a lingering and vivid presence in British popular culture. Even those born after the event have "memories" of it.
3 Why does British society place such emphasis on remembering the First World War, one hundred years since its outbreak? To some extent, the reasons for commemorating the First World War are the same as for any other conflict that has involved British armed forces. One of the main components of national identity (whether in Britain or elsewhere) is the memory of courageous deeds and heroic sacrifices of the soldiers of a nation. As Benedict Anderson argues, the tombs and cenotaphs of unknown soldiers are the most "arresting emblems of the modern culture of nationalism." 4 In fact, as Ernest Renan claimed, the constitution of a nation relies on "the possession in common of a rich legacy of memories" especially if the legacy is composed of past glories and past sufferings. 5 Practices of remembrance can reinforce feelings of national pride and, according to George Mosse, domesticate modern war so that it becomes a "natural part of political and social life." 6 However, empires and nations have their usable and unusable pasts: "national identity and honour depend upon the recitation of selective histories."
7 As Renan also reminded us, forgetting (even to the point of historical error) is as much about the creation of a nation as memory. 8 However, there are specific reasons why the First World War is being remembered during its centenary. According to British Prime Minister David Cameron, speaking in 2012, despite the economic recession, the commemorations were a priority for three reasons: the scale of the sacrifice; the impact the war had on the development of Britain and the world; and because it remains a fundamental part of the national consciousness. 9 For many, the First World War is a conflict worth remembering because of the magnitude of its impact, not least in terms of death toll. According to Jay Winter, the war remains prominent as we continue to search for meaning in unprecedented tragedy; an explanation for the nearly 800,000 dead from Britain alone. 10 But it is also because of the mark it left on the twentieth century and beyond, causing empires to crumble and nationstates to emerge from their ashes. Indelible episodes in history such as the rise of Nazism, the onset of the Cold War and ongoing conflict in the Middle East have their genesis in the First World War. At an earlier stage of the government's centenary planning, Cameron also believed the commemoration of the war was important in order to "learn the lessons" from the past. 11 This has been echoed by other commentators, including Peter Englund, who believes that the memory of the First World War in contemporary Europe serves "as the supreme cautionary example of the horrors of war," and is the impetus behind the latest Impact pamphlet published by the Philosophy of Education Society of Great Britain. 12 Pacifists would argue that remembrance of the First World War is for the sole purpose of reminding societies that disputes can and should be resolved without the need to go to war. 13 Others argue that remembrance of the First World War bears little relation to history and is, instead, for the purposes of present politics, whether that is rallying support for current conflicts (and the servicemen and women involved) or creating a sense of national unity at precisely the moment that the "union" faces the aftermath of a referendum on Scottish independence. 14 The "No Glory" campaign-a national initiative that, since May 2013, has opposed "nationalist" interpretations of the First World War-is essentially the historical arm of the "Stop the War Coalition" founded in September 2001 in response to US President George W. Bush's proclamation of a "war on terror." 15 According to Niall Ferguson, "the British remembrance of the first world war is just one of the more successful bids to sacralize the political." 16 While there is no single reason why the British public remember the First World War, the issue is perhaps best summarized in an article on the Imperial War Museum's (IWM) First World War Centenary Partnership extranet: "The war is slipping inexorably beyond the fringes of living memory and, as the Centenary of 1914-18 approaches, we have to work harder to make sure we do not forget. If we want to understand today, we need to know and remember what happened yesterday."
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Commemoration of the war is most commonly understood, therefore, as being about keeping the memory alive and preserving it for the future. Consequently, the role of youth as vessels of memory is central, for it is they who have to bear the burden of memory in order to pass it on to subsequent generations. This article seeks to explore how secondary school pupils in England-members of the sixth postwar generation-are integrated into centenary practices of remembrance with a particular focus on education, defined broadly as formal learning that takes place under the guidance of teaching staff following a prescribed curriculum within and outside the classroom (in particular, battlefield visits). 18 It will first establish the way that young people were both surrounded by and central to the commemoration of the First World War in 2014 and the role played by education in transmitting certain memories, ideas and values to the next generation. It will then highlight which narratives of the war are included in and excluded from secondary-level classroom history teaching in England via a close examination of teaching content, method and purpose based on research conducted with secondary-level teachers in England between February 2013 and May 2014. Teachers-rather than pupils-are the central voices within this piece of research. 19 In conclusion, this article will raise important concerns relating to the "memory messages" that are being communicated and the consequences of such narratives regarding the replication of power relations, a continued inability to deal with Britain's colonial legacy, and an uncritical normalizing of the military in the minds of young people.
FIRST WORLD WAR REMEMBRANCE AND THE SIXTH POSTWAR GENERATION
As Elizabeth Jelin and Susana G. Kaufman highlight in their work on Argentina, the past is not automatically passed between generations. It must be actively transmitted so that later generations accept that past as meaningful. 20 Young people-as symbols of the nation's future-were situated "front and center" of the British government's plans for centenary commemorations outlined by the prime minister in 2012. 21 Aside from the refurbishment of the IWM's First World War Galleries, the government's flagship activity for the centenary is the First World War Centenary Battlefield Tours Programme-a £5.3 million project providing the opportunity for a minimum of two pupils and one teacher from every state-funded secondary school in England to visit battlefields on the Western Front between 2014 and 2019.
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To this end, young people in Britain are surrounded by centenaryrelated cultural productions. The controversial art installation, "Blood Swept Land and Seas of Red," at the Tower of London is accompanied by a schools campaign that aims to help youngsters understand "the important role that First World War remembrance has." 23 Within its marathon programming, the BBC has carved out a menu specifically targeting its youth audiences, across a range of ages, including a one-off special of The transmission of cultural memory does not act in a hermetically sealed space; a whole range of actors, including the state and historians, play a part in constructing historical memory. However, schools, education and teaching undoubtedly play crucial roles as makers of cultural meaning. Scholars have long understood the powerful connection between history and memory that is "especially salient in the educational system, which is responsible for implanting knowledge and values in the younger generation," although research tends to have remained focused on the content of textbooks. 31 Autocratic regimes, in particular, are keen to promote selective and triumphalist historical narratives in school textbooks in order to create loyal citizens with a shared national identity. 32 However, democracies are not immune to such debates over what constitutes the national past and what version of events should be taught in schools. 33 Robert Guyver has explored the evolution of the history curriculum in England from 1989 to 2010 and the tensions that emerged regarding "what history to teach" and the desire, at government level, for the subject to reinvigorate a sense of shared values and to halt the perception of spiraling national decline. 34 During his tenure as Secretary of State for Education , Michael Gove courted similar controversy with his desire to reform the history curriculum along a "clear narrative of British progress" and, later, as part of a curriculum that promoted "British values." In January 2014, the First World War became drawn into these "history wars" when Gove criticized unpatriotic and "left-wing" views of the conflict that emphasized tragedy and futility over any notions of a just war against German aggression.
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These criticisms quickly extended to how the topic is taught (or mistaught) in schools, with the Daily Mail suggesting that the TV series Blackadder Goes Forth should be shown to history students nationwide as a regular learning activity. 36 This is not the first time teachers have been put under the spotlight in regards to the way the First World War is taught in secondary-level classrooms in the UK. Along with their history colleagues, teachers of English literature have been criticized for their role in upholding a narrow view of the war that focuses on mud, blood and the tragedy of the Western Front. Over the past three decades, historians have repeatedly deplored the way in which First World War teaching at secondary level contributes to the formation of what they understand to be a narrow memory of the war. 37 Even veteran BBC presenters, like Jeremy Paxman, have joined in the chorus of critics; in March 2014, The Times reported his complaint that "the war is only ever taught as poetry now." 38 Certainly, in the lead-up to the centenary, legitimate concerns were raised about the way in which the general public in Britain understood the First World War. Paradoxically, while people were keen for the conflict to be commemorated, they were less sure about what the war had been about. 39 Polling commissioned by the think tank British Future in July 2013 highlighted factual gaps in people's knowledge of the war and the events surrounding it. 40 Over half of the 400 people consulted by the IWM about what they associated most with the First World War identified trench or trenches, closely followed by death and loss of life. Around 20 percent of people mentioned emotionally negative phrases (waste, futile, pointless, or tragic). 41 This mirrored the results of a YouGov opinion poll, commissioned three years later by the British Council. 42 It would seem that a certain view of the war exists in Britain-focused on tragedy, disaster and pointless sacrifice (that beatifies the ordinary soldier in stark contrast to callous politicians and incompetent generals)-particularly when contrasted with the more intelligible Second World War that, for many, was about defeating a clear enemy (Nazi Germany) and provided the British people with a "yardstick of futility" against which to measure the First. 43 However, it is unclear whether this view of the war exists because of or in spite of what is being taught in schools. What evidence does exist seems almost entirely based on anecdotal evidence or individual teacher testimonies and cannot hope to reflect wider teaching practices across the UK. The nature of this type of research is aggravated by the particular nature of the National Curriculum and exam board structure in the UK: the national curricula for England, Wales and Northern Ireland (Scotland has a separate education system) 44 are monitored and continually revised (since April 2012) by the central Standards and Testing Agency (STA), and formerly by the Qualifications and Curriculum Development Agency and Local Education Authorities. While these curricula outline core skills and abilities that students have to achieve at the various stages of their education, the range of texts and subjects to be studied are largely defined by the various examination boards or awarding bodies. These texts and subjects thus change regularly and differ depending on which awarding body a school subscribes to, making it hard to determine exactly which aspects and texts of the First World War are being studied. In order to link research into the cultural memory of the war to hard evidence of teaching practices, a wide-ranging survey of secondary-level history and English literature teachers was conducted, asking them about the themes, topics and texts taught in British secondary schools as well as the methods used and purposes behind their pedagogy. This systematic gathering of data regarding what is included and excluded in the teaching of First World War history has remedied the current lack of centralized information. Furthermore, while conscious that the pupil voice is required to complement this type of research, it allows conclusions to be made regarding the consequences of teaching a selective narrative of First World War history in Britain.
WHAT FIRST WORLD WAR HISTORY IS TAUGHT?
At the time of writing, the National Curriculum is in a period of major reform and subject to frequent reconfiguration; the latest version went live in September 2014. 46 So far, the National Curriculum guidance for history continues to specify the Holocaust as prescribed content at Key Stages 1 to 3 (KS1-3). 47 However, the two world wars have been relegated to non-mandatory subjects.
48 At KS4 and above, the content is set by the exam boards, in accordance with government guidelines. 49 Sixth Form (or KS5) History overall consists of many more options than at KS4. For example, the exam board AQA specification alone includes forty-four options within units 1-3. Taking the narrow view that the First World War is limited by the chronology of 1914-18, the topic could appear in nine of these forty-four options.
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The majority of History survey respondents (76 percent) indicated that KS3 was the main level where they taught the First World War. As most history teachers (and people more generally) would agree that the First World War is an important topic that all students in the UK should be exposed to, it needs to be taught before history becomes an optional subject at KS4 and above. The First World War tends to be covered in year 9 (the final year of KS3) since it is a twentieth-century topic and the curriculum is largely chronological between years 7 and 9. 51 Beyond KS3, as explained above, the First World War is one of many options available to teachers via exam board specifications. All exam boards in England currently offer the topic as part of a modern history specification option and, according to exam board representatives, will continue to do so.
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In order to examine more closely what is included or excluded in the content of First World War history teaching, respondents were asked to identify, via multiple choice, the topics they covered at the main level at which they taught the First World War. Trench warfare was the most common topic for the 261 History survey respondents who responded to this question (96 percent). The origins and causes of the war came a close second (94 percent) followed by the Western Front (85 percent). While understandably the "entire" history of the First World War covering various national perspectives and the full range of approaches and interpretations is impossible, choices are being made-by both teachers and exam boards-regarding what First World War history is taught, to the exclusion of other narratives (for example the global reach of the war and colonial and noncombatant experience). It is important to consider why. The popularity of "the origins and causes of the war" as a self-contained topic can perhaps be explained because of the emphasis placed on causation as one of the key concepts specified in the History: Programme of Study for Key Stage 3 (POS) for the National Curriculum (2007). 53 As a topic, the causes of the First World War offer a neat and well-resourced example of historical causation that students can grasp relatively easily, with scope for building layers of complexity. However, the prominence of trench warfare and the Western Front needs further interrogation.
For those teaching at KS4 and above, this selection can in part be explained by the traditional focus of exam boards and examination content, which tend to shy away from broader and more diverse understandings of the war, such as the war in Africa or the comparative experience of refugees and displaced peoples, suggesting a continued inability for a "national" government-approved curriculum to explore non-British perspectives. However, over 70 percent of History survey respondents identified KS3 as the main area where they taught the First World War, at a stage when they were free from the restrictions of exam board specifications and the pressure of league table attainment. There are, therefore, other reasons why the trenches and the Western Front dominate as topics.
A reciprocal relationship between British popular perceptions of the First World War and the way it is taught in history classrooms appears to exist. The impact of teacher training (including the type of First World War historiography that teachers have been exposed to during their own education and free time) is pertinent. According to respondents from both subjects, history and English literature, reading and web research are, by far, the most popular means of acquiring new knowledge about developments in these fields, which is unsurprising considering these are the most cost-effective and flexible methods in terms of fitting into teachers' schedules. In the History survey, 58 respondents were invited to state up to three examples of texts they had read and found useful in the free-text section on further reading. The majority of authors and texts named fall in the categories of either popular or scholarly historiography, oral history or regimental history. Out of the thirty-five authors listed under "popular and scholarly historiography," fourteen could be classified as academics who have contributed to the regeneration of First World War studies, pushing understanding of the war beyond the traditional post-Second World War view of "mud, blood and poppycock" and towards new cultural, interdisciplinary, comparative and transnational approaches. 54 However, the overwhelming majority of the works cited were first published well over a decade ago and the most popular remained those that dealt with the Western Front or the experience of the British soldier. 55 It is something of a "Catch-22" situation. If the trenches and the Western Front are the most common parts of the (much larger) story of the First World War to be included in history teaching at school, then this will be the image of the war that persists in the minds of future generations. Unless that general perception is challenged in the wider public consciousness then more diverse topics that go beyond the Western Front and the experience of British soldiers are unlikely to penetrate the classroom. The situation is potentially exacerbated by the fact that the vast majority of teachers at secondary level are of white British or white Irish origin.
56 Some observers have argued that institutional racism is resulting in a failure to recruit ethnic minority history teacher trainees, which in itself may impact on the type of history that is taught in schools. 57 While this is not to suggest that, for example, only teachers of east European descent can teach the war on the Eastern Front, there may well be a tendency amongst teachers to work with well-known material. Just as anxious students cling to ideas, tropes and subject matter that are reassuringly familiar, it is possible that teachers-who are also under time pressures that may deter them from preparing new material-do the same. 58 Respondents frequently cited their own family stories, anecdotes and/or artefacts as ways to capture their pupils' imaginations. 59 Some teachers believed it was their duty, as educators, to pass these stories down. A good illustration of how personal links to the First World War may shape teachers' understanding of the conflict is Tracey Iceton's short story "The Passer-On." Iceton, a former English teacher, establishes clear links between the narrator's teaching of First World War literature and her sense of commitment to her greatgrandfather's experiences in the war, stating about her profession: "Stories live and, unlike the people who tell them, they become stronger with age.… My duty is passing them on. That's what I am, a passer-on of stories." tory that is taught in other, more concerning, ways. Paradoxically, some teachers choose to stay close to home in their First World War teaching because classrooms in England are becoming increasingly diverse in terms of pupil intake. Despite calls for over a decade to "teach more about British Empire" and claims that teaching the story of colonial soldiers in the First World War will help children understand Britain's multicultural makeup, some teachers remain reluctant to teach a history of the war that incorporates a broader, global experience-i.e. via colonial contribution-because of the impact these unvarnished truths of racial hierarchies and unequal treatment might have on their black British or British Asian pupils.
61 One participant at the final project event was wary of teaching sensitive issues such as black men not being considered fit to fight at the time of the First World War because of the potential trouble it would cause the school if pupils reported a skewed version of what was said in class to their parents. It is partly for these reasons that we may now see evidence of an emerging tokenism regarding the non-Western aspects of the war, such as looking at Chinese laborers (sufficiently "exotic" not to cause upset) and Sikh and other North Indian regiments (sufficiently martial and heroic). Overall, the evidence appears to confirm that Britain continues to have a very problematic relationship with the memory of its colonial past, which affects teaching of the history of the First World War. 62 There is a continued inability (or refusal) to confront a history of imperial exploitation and racial hierarchy. As a result, such experiences are excluded from conventional First World War history teaching, with preference reserved for uncontroversial "safe" narratives that do not undermine notions of fighting for freedom or Britain's image as the "good guy. The desire by many teachers to stay close to home in relation to the First World War impacts not only on the topics taught in history classrooms but also on the teaching methods and activities they employ. Focus group discussions revealed there was something particular about that war that encouraged a connection, and thus reaction, from students. Because the First World War had such a wide-ranging impact, "rippling down the UK's streets" and touching nearly every British family in one way or another, it is an ideal subject to capture pupils' attention by hooking them into a personal story, family history or local connection, a sentiment echoed by a number of teachers writing on the First World War. 64 Local memorials were repeatedly cited as the starting point for classroom activities on the war. Some history teachers described how the field trips to European battlefields were then built around these local stories or even relatives. Teachers commented that for the first time in their history classes pupils could almost feel a personal connection recognizing, like never before, "their lives in the lives of the people they are studying."
65 One focus group participant passionately argued:
I don't know of another topic that has motivated students to make a connection with their past as much. Because it's impossible to do that with the other subjects-teaching the murder of Thomas Becket under Henry II, it's doubtful that you're related to one of the knights that sliced his head off. But in the First World War you can make that connection. Using digital resources or going home at night to talk about family experience, [pupils] can make that connection so fast.
A sense of connection to the war is significant to the public in general and is not restricted to the classroom. As David Reynolds acknowledges, "The Great War endures because of the continued human presence of the past" in the form of soldiers' letters, photographs and other ephemera that have survived in family attics or archives. 66 These resources are increasingly available at the click of a button via freely accessible digital archives and websites. 67 Helen B. McCartney has noted the growth of interest in family history and connections to the First World War and how "genealogical research provides an accessible route to learning about the war." 68 Research by the IWM highlighted how people became more comfortable talking about the war once they framed it within a personal connectiongrandfathers and great-grandfathers having served. 69 Historians of the First World War who give public talks on their subject matter often find that the responses from the audience center on sharing family experiences (stories) of the war, rather than asking a specific question. There is a sense of honor attached; rather than "I was there" it has become "I am related to someone who was there."
However, the use of family and/or local hooks in a history lesson could hinder as well as help understanding of the First World War. While there are very few towns or villages in the UK that do not have some sort of public memorial to commemorate their men (and occasionally women) who died in the First World War, they will, naturally, reflect the ethnic homogeneity of early twentieth-century Britain. Schools in urban, and therefore more diverse, areas of the country may struggle to engage pupils with local stories (i.e. through memorials) from which they are disconnected. Furthermore, there is a recognized lack of conventional (and accessible) archival material to illuminate the experience of combatants or civilians from non-white, non-European backgrounds. As one respondent to the recent audience research report commissioned by the IWM explained: "I'm first generation over here, so it's hard to find the resources in this country." 70 While it is relatively straightforward to access the testimony of a British Tommy through diaries, letters and a variety of official records, it is much harder to gain insight into what life was like for an Indian sepoy or African askari, not least because of the prominence of oral over literary traditions in such cultures and the paucity of written records. 71 While the Commonwealth War Graves Commission online casualty database is a way for students from non-white British backgrounds to potentially find a link via their surname, this is problematized by the racial hierarchy that existed at the time regarding named and unnamed burials. 72 This is in addition to the fact that sources such as memorials, grave databases, obituaries in local papers, and other such hooks concentrate on the male dead at the expense of survival and return, which were the experience of the majority of British soldiers, never mind the experience of those who did not fight, refused to fight or could not fight (such as women, conscientious objectors and the young and old). 73 As McCartney identifies, family or local history based on tracing individuals cannot provide the contextual information needed to build a less exclusive picture of the war. 74 Hew Strachan recently expressed similar concerns:
My concern is that commemoration can be very local and parochial…. People think about remembrance in terms of their local church, school or war memorial. There's nothing wrong with that: they are the obvious sites in the landscape-that's what we see of the First World War. But the war is so much bigger than that. We need to go from local to global and be able to put local commemoration in the broader context. 75 Some teachers interviewed did attempt to place their individual and local hooks within a national and international picture, but there remains the danger that many will not. All-in-all, it would seem that despite good intentions, engaging the interest of students via local or regional interest may only really work for those students from the local area and, overall, may actually serve to narrow the focus of the war even further.
History respondents tended to employ individual or local hooks in teaching the First World War because they encouraged empathy amongst pupils. The survey revealed that teachers with ten years' experience or less were more likely to utilize creative, pupil-led activities (such as role play, creative writing, creating newspapers and posters, and pupil presentations) in the classroom. Indeed, one of the least experienced history focus group participants stated that the one thing he wanted his pupils to take away from studying the First World War was the "notion of empathy." This correlates with the broader context of Ofsted's latest guidance on Spiritual, Moral, Social and Cultural (SMSC) development, which wishes to see evidence of young people understanding the world from another's perspective, which all schools in England must demonstrate. 76 Empathy is a way for history teachers to contribute to their school's attainment in this area and it appears to be increasingly important.
Using the First World War to develop empathy may, however, restrict pupils' understanding of the complexity and multiple experiences of the conflict. While it is important that young people develop empathy and try to see alternative viewpoints, it may be to the detriment of the study of history. Despite a popular (and perhaps unsurprising) resurgence of people trying to connect with their First World War ancestors, 77 it is impossible to understand what people thought and felt in the past, even with the plethora of firsthand diaries and letters that are available from the 1914-18 period. Such an approach provokes a certain reaction; only a hard-hearted individual could shield themselves from feeling sorry for a frontline fighting soldier or grieving widow, based on their testimony. There is a risk that we will assume that our understanding is the one intended by the author. 78 First World War testimonial material could limit student responses to "never again," fueling notions of the First World War as simply futile and horrific. An empathetic approach to history "often encourages us to project our own feelings and attitudes towards the First World War in particular, and, perhaps, war in general, onto those who lived in the past." 79 While some may see this as a strength of history as a discipline, others would argue it is problematic. Relating to the earlier discussion about the exclusion of non-European, colonial experience of the war in English secondary history classrooms, postcolonial theorists would specifically challenge notions of universalism (with its Western white male provenance) arguing that we cannot inhabit the "other" and understand without imposing our own ideas and perspectives that replicate existing power relations. 80 Though by no means shared by all teachers, there appears to be a widespread sense of obligation to combine the teaching of the war's history with developing pupils' capacity for empathy and a moral stance on warfare generally. This sense of moral purpose as motivation is not unique to the teaching profession; a sense of progress and "lest we forget" is a major driver behind official state commemorations and national press coverage of the centenary period. 81 This is potentially problematic in the sense that teaching the First World War with an emphasis on suffering risks blinkering pupils to the diversity of the war's experience. 82 If the content of First World War history lessons emphasizes death, tragedy and trenches, this is at the expense of other, equally valid, experiences such as killing, survival, freedom and mutiny. 83 Indeed, some of our respondents felt strongly that conveying the complexity of war's experience is important and endeavored to achieve a balance between investigating suffering and sacrifice and war as a catalyst for personal and social development, despite restrictions to teaching time and content. Overall, responses suggested an intimate relationship between an individual teacher's values and beliefs (in respect to war and peace) and their teaching of the First World War. Eighty-two percent of History survey respondents felt that it was either important or very important as an objective to "educate pupils about the cost of war." Added to the 70 percent who wished to use their teaching of the war as an opportunity to "demonstrate the futility of war," a significant proportion of respondents interpreted the First World War (or war more generally) in a negative way.
However, geographical location, pupil intake and teacher age also influence the way the First World War is taught in history classrooms. History teachers who teach in traditionally military or naval areas, where family members of pupils are currently serving in the armed forces, have, at the very least, to show a degree of sensitivity to the "blood and gore" of the First World War. This would, in turn, impact on any sense of teaching the war as a lesson on the cost of war. Other cases are more overt in their messaging; examples exist of school assemblies (in traditionally military or naval areas) projecting images of First World War soldiers alongside those of current servicemen and women in Afghanistan to highlight the connections between past war remembrance and the perceived debt owed to those serving in current conflicts. 84 Overall, responses revealed a complex response to the First World War being taught as futile or costly. One respondent felt the inclusion of the word "futility" made the question too "loaded." Another was keen to stress that "horror and futility are quite clearly different things. Whilst the war may well have been horrifying, it was not necessarily futile." In addition, 67 percent of History survey respondents believed teaching the history the First World War provided an opportunity to "educate pupils about the social construction of values such as duty and sacrifice." One teacher, with over twelve years' experience, felt that it was his duty as a history teacher to convey the level of sacrifice made by one generation for another and thus emphasize the significance of remembrance. Less-experienced teachers, who were usually younger and more distanced from wars where relatives have served (and perhaps died), were more willing to destabilize traditional values such as duty and sacrifice.
BATTLEFIELD VISITS
Extra-curricular educational tours of the Western Front are another way of engaging pupils in First World War history and are a standard feature of many secondary schools across England and Wales. 85 Over 90 percent of History survey respondents stated that they had "personally visited … First World War-related sites or museums." Asked to which destinations trips were undertaken with students in their school, the majority of respondents stated that there had been at least one trip to the Western History & Memory, Vol. 28, No. 1 (Spring/Summer 2016) Front, with much lower numbers going to visit local or national museums, cemeteries or memorials. 86 At the focus groups, while some schools represented had long-standing battlefield trips in place, others saw the centenary as an opportunity to set one up or to make use of the aforementioned government-funded battlefield visits program. 87 Teachers valued these visits because they visually highlighted the scale and impact of loss, invigorated student interest in the topic and emphasized the importance of remembrance. Visits also allow pupils to make a personal or local connection to the war, carry out historical enquiries and increase pupil's knowledge and understanding of the war more generally. 88 Some teachers commented on how the visits can "Tardis-like" propel the students back in history exposing them to experiencing factors that cannot be appreciated in the classroom. 89 However, battlefield visits may in fact act to close down rather than open up understanding of the First World War. In terms of their experiential nature, students are well fed, well rested and do not have to contend with the fear of being captured or shot.
90 It is perhaps difficult to feel anything other than a sense of tragedy and veneration when standing in the neatly kept cemeteries of the Commonwealth War Grave Commission (CWGC), in front of row upon row of headstones.
91 Speaking in 1920, Winston Churchill predicted that the "graveyards in France of this Great War … will undoubtedly excite the wonder and the reverence of a future age."
92 Teachers attest to the fact that pupils' responses to First World War memorials are reverential and overladen with patriotism and a sense of national pride in Britain. 93 In fact, leading battlefield tour companies specifically encourage this emotional reaction; the tone of a Holts Tour of the Western Front has been described as "reverential with customers encouraged to bring items of remembrance and, where this is feasible, to lay flowers at the graves of family members, etc." 94 The memorial sites of the First World War battlefields exert a powerful emotional force on observers. In the case of school pupils, this can blunt analytical skills that have been well developed in relation to other types of historical account. Instead of reflecting on and evaluating the purpose and construction of different monuments, students' responses tend to focus, somberly and uncritically, on the need to give respect and meaning to the "noble sacrifice" of First World War soldiers. 95 There are, however, increasing signs that school visits to the Western Front are being reconfigured as "a rigorous historical enquiry outside the classroom" rather than a whistle-stop tourist tour of museums, cemeteries and battle sites. 96 Most teachers do not take their pupils out to Belgium and France to simply make them stand in front of a memorial and feel empathy with the dead. As well as being educationally limited, it would be boring for the students. Teachers are aware of the need to help their students disentangle their own emotional responses to the cemeteries and view them with some critical objectivity. 97 Many teachers utilize the battlefields to embrace local, national and international dimensions of the war and to link local stories to the international stage. Responding to the increasingly diverse makeup of British classrooms, teachers seek to engage all their pupils in a First World War battlefield visit, by choosing sites, such as the Indian Memorial at Neuve Chapelle, that introduce pupils to the war experiences of Sikhs, Muslims and Hindus.
98 Others highlight the different ways different countries remember by contrasting British-built cemeteries, such as Tyne Cot, and the Langemarck cemetery officially inaugurated by the Germans over a decade later in 1932.
99 Similar thinking has fed into the "Onsite Tour Booklet for Teachers and Students" produced by the government's First World War Centenary Battlefield Tours Programme which seeks to expose pupils (and their teachers) to different national experiences as well as the experiences of frontline nurses.
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Yet, as thought-provoking as these itineraries appear, little space is given to critically reflect on the act of remembering the First World War itself. Jerome Freeman, Programme Director of the government's First World War Centenary Battlefield Tours Programme, wants to encourage teachers to make the visits meaningful and historically rigorous for their pupils, allowing critical reflection on the purposes of memorialization. However, he also views a key aim of the project to be the creation "of a fitting legacy for future generations of pupils visiting the Western Front."
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While understandable considering this is a government-sponsored initiative, it does close down the question of whether these visits should be prioritized above other historical sites. Students are not encouraged to consider how remembrance of the First World War can be an agenda imposed upon them by the school, government or society. 102 There is a built-in assumption that it is necessary to remember, reflective of broader trends in society where the decision by public figures not to wear a poppy on Remembrance Day, for example, leaves them vulnerable to torrents of abuse.
103 Thus, the battlefields of the First World War are not presented as a legitimate site of critical analysis. Work booklets to accompany such trips shy away from reflective questions like: What and why are we remembering? Should we remember? Why are we remembering this war and not others? How do you feel about remembering the "war to end all wars" when British forces have been involved in conflict every year since 1914? 104 Although the curriculum specifies the requirement to "appreciate and evaluate, through visits where possible, the role of museums, galleries, archives and historic sites in preserving, presenting and influencing people's attitudes towards the past," there is no reference in the history curriculum at KS2 or 3 about the difference between memory and remembrance and, in particular, how British national memory of the First World War has become cloaked in notions of honor and sacrifice. 105 The entrenchment of the unquestioned assumption that we should remember the First World It is our collective duty to educate future generations about the enormous losses suffered and sacrifices made because of the First World War, and to keep the memory alive of those who fought for our freedom. That's why these educational visits to historic sites such as Neuve Chapelle and the Menin Gate are so important. They will enable thousands of school children to increase their knowledge and understanding of the First World War and will encourage schools to engage in commemorative activities in their own communities. 106 
CONCLUSION
Although the First World War is receding into the more distant past, its memory is ubiquitous in the British national consciousness-particularly as the centenary unfolds. Young people are a crucial part of the process of transmitting the memory of the war. Even in the context of the ongoing GCSE and A-level reforms, the First World War is likely to remain as a topic across all exam boards. The centenary is motivating a number of schools to dedicate significant curriculum time to the war's remembrance. 107 In fact, any suggestion that the sixth postwar generation may be ready to "move on" from the war is potentially blasphemous. When the findings of this research project were misreported in the Daily Mail to suggest that "today's teens are "tired" of TV shows about the conflict" it attracted 275 comments within 48 hours, most of which were by readers who thought it disgraceful that the sacrifice of First World War soldiers was being forgotten. "These people died so that you could be bored, you ungrateful little wastes of humanity," wrote one particularly angry commentator; "Not surprised, they're taught to have no pride in their Country today," wrote another. 108 The memory of the First World War in 2014 is being actively transmitted to younger generations with the explicit purpose that they accept that past as meaningful. There is no question that they must learn about and remember the First World War.
This confirms a central pedagogical problem exacerbated by the centenary commemorations of the First World War: learning about the history of the war and remembering it are two very different, often antithetical, activities. William Philpott argues "memory and history are obviously separate things" while Jay Winter emphasizes that the two can never be conflated; memory cascades down the generations whereas history is a product of its time. 109 Those who take part in remembrance will often engage with what historians have to say about the past but if these "professional" ideas are incompatible with the versions constructed by memory-their own or other peoples'-they will often be rejected. 110 Yet such debates are disappointingly absent from secondary-level history classrooms in England. There is no explicit reference in the History KS3 National Curriculum guidelines to remembrance or memory.
111 As such, learning about the First World War in the secondary-level context can easily and seamlessly slip into commemoration and remembrance without any invitation to pupils to think critically about their past, to codetermine their heritage or to consider the political agendas at stake.
This article has evidenced that certain narratives of First World War history are being offered in English secondary school classrooms to the exclusion of others. An Anglocentric view of the war that focuses primarily on the trenches and the Western Front is prioritized over alternative narratives such as fronts beyond the Western Front, the war in Africa, colonial exploitation, the disintegration of empires and the consequences in the Middle East. However, this is not because teachers are too lazy to revamp their lesson content or to read widely on the topic in their spare time. There are a variety of structural issues that are preventing some of the latest academic research and approaches to First World War history from penetrating the classroom. Academic research is often published in formats that are inaccessible to the average teacher and school owing to expense, density or format (such as subscription-based electronic journal repositories). Opportunities for interdisciplinary teaching that may allow light to be cast on the literature of the First World War in relation to its historical context are hindered by the fact that English literature and history are taught and examined strictly within their disciplinary boundaries, often at different points in the school calendar, with history becoming an optional subject after KS3. 112 The tyranny of examinations, exam boards and league tables also plays a part in cementing certain narratives over others. History teachers need to teach their subject in a way that will maximize the performance of their students. Until exam boards are encouraged to change their specifications (and thus their self-endorsed textbooks) to reflect a broader and more complex approach to the history of the First World War-that is perhaps less focused on national triumph and tragedy-teachers who choose to go "off-piste" will be putting their students (and their schools) at a disadvantage. Yet, it is not only the content of First World War history lessons that shape the memories of young people; the methods employed for delivery have a significant impact. This article has highlighted how finding local connections, developing empathy and making battlefield visits the centerpiece of schoolchildren's interaction with the First World War can actually serve to limit understanding of the war, making it difficult to approach the subject objectively, unemotionally and from a critical perspective.
However, the most significant limiting factor in the teaching of First World War history is today's society and its views on conflict and empire. Teachers are, in many ways, hostages to an overwhelming public discourse in the media and official commemorations that emphasizes sacrifice and a limited range of hero-victims. Even anti-war campaigns, such as "No Glory," which intends to use the First World War centenary to promote peace and international understanding, cannot extricate itself from the language of heroic and courageous sacrifice of the soldiers involved. 113 Such narratives are to the exclusion of alternatives, particularly those that question the purpose of remembering the First World War or that explore Britain's complex relationship to its imperial past through the treatment and exploitation of colonial soldiers. To this end, teachers are cogs in the state machinery that requires the next generation to remember the sacrifices of the past in order to ensure they maintain a direct connection to today's army and thus contain debate surrounding Britain's military actions post-9/11. 114 When representatives of prominent organizations such as the CWGC claim-at a time that has seen unprecedented attention devoted to the dead of the First World War-that the fallen "should be owed more appreciation," it shuts down discussions about doing anything other than remembering the conflict. 115 The question of purpose in teaching First World War history is as relevant to university-level as much as to secondary-level teachers. At a public roundtable at SOAS, University of London, on the "Global Colonial 1914-18," historian of Africa and the African diaspora Hakim Adi passionately argued that the First World War should be taught as "a crime."
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Cultural historian Maggie Andrews believes the subject of war, in general, is too politically important for neutrality and objectivity. As a historian and an educator, she does not subscribe to the "objectivist creed"; as someone with strong pacifist leanings she feels she has a moral duty to make war unpalatable to her students. In her view, moral judgement cannot and should not be avoided. 117 Whatever one's perspective, this research project has shown the freedom that is available to teachers working in the spaces outside a national curriculum designed to uphold the state apparatus and ideology. Beyond such restrictions, our role as educators becomes part of the war against war, using education and knowledge as a weapon of resistance. To teach war as historical fact is to be part of a power dynamic that perpetuates conflict, exploitation and inequality. Critical pedagogues, like Paulo Freire, argue that a critical educational stance is the moral purpose of education. Teaching a "core knowledge" of the war-thus treating students as receptacles waiting to have information, views and memories of the war poured into them-only serves to instill a culture of apathy and conformity. It fails to empower students to think critically about the war, and society more generally, and to challenge the status quo. 118 While the memory of the First World War has never been more omnipresent, the opportunities to expose secondary-level history students to such critical and codetermined approaches to the study of the First World War seem increasingly unobtainable as the centenary anniversaries unfold. 18. This article is based on the history findings of an interdisciplinary project, funded by the Arts and Humanities Research Council (AHRC) and conducted by scholars at the University of Exeter and Northumbria University, Newcastle, which examined the links between the cultural memory of the war and teaching practices in English literature and history. Owing to its exploratory nature and limited grant size, this collaborative project was restricted to secondary schools in England, acknowledging the different systems in place in other parts of the UK. . This is indeed the government's major policy initiative for schools during the centenary and, as a result, is the subject of a specific offshoot research project that will be examined in a forthcoming article. 
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